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STUDY ON DIALOGIC TEACHING SUPPORTED BY THE IWB

CODING SCHEME for SURVEY (questions 4,5,9 and 14)
	QUESTIONS

Q4: I am aware of the distinctions between

classroom dialogue and other forms of classroom talk.
Q5: I know what a ‘dialogic classroom’ might look like.
Q9: If you consider that you sometimes do 'dialogic teaching,' please give us a recent example, including the roles of the

students and yourself in the dialogue
Q14: I think I have used the IWB to support classroom dialogue

	
	DEFINITIONS
	EXAMPLES

	LEVEL OF UNDERSTANDING 
	
	
	

	
	Weak/No understanding
	Comments which refer only to talk, discussion, group work, pair work, wait time, open-ended tasks/questions, higher order questions, teacher as facilitator, unelaborated reference to ‘talk task’ etc. , moving learning forward, brainstorming
	Q4: ‘Chat to do with learning in the classroom.’
Q5: ‘Pupils sit in groups.’
Q9: ‘Group talk or whole class investigative discussion.’ 
Q14: ‘Provides a focal point for the classroom dialogue. Involved more learners by catering for visual and kinaesthetic learners. Encourages all types of students to give standing at the front a go (a reason to stand up to control the IWB or write on it - less scary

or intimidating than simply standing up and talking)’

	
	Medium 
	Comments which refer to some of the elements of dialogic teaching (e.g. rules for talk, collaboration, complementary roles within groups, “talk for learning”, striving to reach consensus through discussion, teacher learning with/from students, annotation on IWB during class discussion, use of images to stimulate discussion, listening to others, equality and free expression of views) but lack overall big picture/clarity/explicit responsivity
	Q4: ‘Input and discussions leading to collaborative learning between teachers and students and between students and their peers.’
Q5: ‘Clear rules and boundaries for 'talk' established; teacher confidently modelling/scaffolding/leading the class to a conclusion’.
Q9: ‘Problem solving in maths where each child has a role in the investigations so they each brings as aspect of the task to the group discussion.’
Q14: ‘By displaying a list of questions or statements for discussion. By displaying an image for discussion. By showing videos which then lead to discussion.’

	
	Strong
	Comments which refer to responding to other people’s ideas, debating, building on each other’s ideas, co-construction of knowledge and learning, exploring different perspectives, challenging or disagreeing with others
	Q4: ‘Dialogue requires thinking. It requires questions which involve more than just recall, answers which are justified, contributions which build on existing ideas but extend to create new understandings, all within an atmosphere of trust and respect for the ideas of others which make this possible.’
Q5: ‘Everybody's contributions are valued and respected. People build on each other's ideas.’
Q9: ‘I will offer a controversial viewpoint on a character (say Mercutio was responsible for his own death) and divide the class into agree or disagree, then argue the point around the room, each student responding to the rest of the class.’
Q14: ‘As a stimulus - displaying a photograph that had been magnified. There was no right or wrong answer for the suggestions. I had told the children that I wasn't aware of the object. Using SMART I was able to annotate the picture and these ideas were developed and added to new lines of investigation. There was a real buzz in the room as the children challenged each other.’


